PSYCHOLOGY
PAPER~II

Note : This paper contains fifty {50} rultiplechoice questions, each gquestion carrying
two (2} marks. Attempt all of themn

1. According to Gestalt Theory insight is the :
{AY  “aha” moment in problem solving
{BY reorganized problem structure

{Cy  gradual accretion of a problemn solution 0
{T%  main comporent of means-end analysis
2.  Assertion (A) Individuality, finding one’s way to i Laﬁessence of one’s
being, and self-determination ar. elemnent of the

thenomenological perspechve

Reasoning (R) A person’s persnmht}r s p atter of the unigqueness
hidden within and partl what the person chooses
to make of it.

Code : &-’

{AY Both (A) and (R) are true and fR ect explarnation of (A)
{BY Both (A) and (R) are true bu & correct explanation of (A)
{Cy (A is true but (R) is false
(D4 (A)isfalse but (R) is

3. Information decays TN INeory
{AY faster than
{BY faster thgn fro rt term memory

tn from short term memory

()
{Th for rehearsed than from elaborated items
ertal research designs, error variance is sought to be minirnised by -
dom assignment of subjects to groups only

Cortrol or systematic manipulation of extraneous variables only
{Cy  Matching techniques only
{T%  All of the above

5.  Method of sumomated ratings was developed in atbitude scale construction by :
{AY Thurstone {BY Bogardus (Cy Likert (T Thormnedike
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6.  Match ListA and List-B -

List-A List-B
Theori sts Theories of personality
{ay Kurt Lewin {Iy  Trait theory
{by  Gordon Allport {ily Field theory
{cy  Erik Erikson {iify Theory of individual psychology
{dy Alfred Adler {ivi Psycho-sodal theory
Code :

[l

@ ® ©@ @ 0
(A () @ dvy
By (O G G v O
vy G G 6
D @ @ @ .
7.  Leaming that is affected by consequences is called : Q
{4y lassical conditioning (B} % leamning
P o

{Cy Behavioural self-management (DN nditioring

8. Tiny gap between the axon terrninal rnyon and the dendrites or cell body of the

next neurorn is -

{AY Synaptic knob TS VTLapses
{Cy Synaptic cleft Synaptic vesicles
9.  Any distorting or se *
of the outer world
{AY Projectign Introjection (Cy Empathy {I% Denial
*

f measurement cordains :

of a person’s inner world on his perception or cornception

solute zero point
mparable differences between different intervals of the scale

a minirnun requirernent for use of parametric tests.

{1y, (i), ¢y and {iv) are correct
{1}, 31} are correct

{1y, (ii} and {iv} are correct

{1, (i} aned (v} are correct
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11. Associative neurons are found at:
{AY Spinal chord only {BY Hands only
{Cy  Legs only {0} Spinal chord and Brain only

12. The place theory of pitch in hearing was first proposed by :

{AY  Hermann Helmholtz {BY George Von Bekesy
{Cy Heinrich Hertz {T  Stevens
13. The opporent-process theory of colour vision was formulated by : 0
{AY  Young-helmholtz {BY Hering Q
{Cy  Kuffler {I¥y  Leo Hurvich and Dorothea oI
*
14. Match List-A with List-B and select the correct answegsig odes given below :
List-A List-B
Nervous system and Brain & ntrol
fay Central nervous system {1 Q onrecting receptors and
ectors

{by Peripheral nervous system side of the body
Brain and spinal chord

{cy  Right cerebral hemisphere
vy Right side of the body

{dy Left cerebral hernisphe:
Code :

@ 0 (@)
8y @ @
E G o @

© ) aif® iy
i) v

i

Intelligent people are more creative.

Intelligence and creativity are positively related.

{AY Both (A) and (R) are false
{BY EBoth (A) and (R) are true
{Cy  (A)is true but (R) is false
(I (R) is true but (A) is false
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16.

17.

15.

19,

20,

21.

22,

The Eysenck Fersonality Inventory (EPT) has the following dimensiongs)
{AY Extraversion only {BY Extraversion and Neuroticism only
{Cy  Neurotidsm only {I¥  Extraversion, Neuroticismn and e only

Whern one is actively engaged in thought (trying to work through a difficult problem)
the EEG record would show a rapid but rather Irregular pattern of electrical activity.
This sort of activity pattern of brain is called :

{AY  Alpha waves {BY Delta waves
{Cy Beta waves {T%  Theta waves

Validity that yields inforrnation. about how well the scores of one elate

with scores from a second measure is called -
{AY Face validity {BY Content validity

{Cy  Concurrent validity {0y Criterlon validity Q *
Which of the following characteristics is true of i d basic research in

Psychology 7
{AY Basic research has no human relevance
{BY Applied research has finpact on probl i eal life

{Cy When basic research is applied eNgontrol conditions it becomes applied
research

{I'y Both {A) and (B} are true

Which one of the following df easure aptitude 7
(A GATB TA (Cy FACT (I DAT

Assertion (A) &P ego gains strength as children incorporate many of
nts” values and attain gender identity.

Reason (R) : Children cope with oedipus complex by repressing the assodated
* threatening feelings and by identifying with the rival parents,
and this contributes to gender identity.
Coge ©

(A) and (R) are true and (R) is the correct explanation of (A)
th {(A) and (R) are true but (R) is not the correct explanation of (A)
(A) is true but (R) is false
(L% (A)is false but (R) is true

Wher we perceive an apple from a distance of 6 or 16 feet, it mnakes no difference in our
perception. Choose the correct reason from the following options :

{AY Perceptual assimilation {BY Perceptual cordract
{Cy Perceptual constancy {0}  Perceptual vigilance
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17.

15.

19.

20,

21.

22,
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23.

24,

25,

26,

A type of thinking in which a person searches for multiple ideas or solutions is :
fAY  Divergent thinking {BY Vertical thinling
{Cy  Ideational fluency (I Convergent thinking

Match correctly the Psychologists (List-I} with thelr suggested reasons for forgetting

{List-ITh.

List-1 List-II
{ay Atkdnson and Shiffirin Iy  Lack of retrieval cues
{by Craik and Lockhart iy Inadequate perseveration ar
consolidation of leamed
{cy  Muller and Filzecker {iify DHsplacement of learn,
{dy Tulving {ivi Dual processing of 1 terial in
STW anc TTW

Code : ¢
@@ ) @ (@ @

(a) (@ vy @ @

(By @ ah dvy (HD

(€ @ @ dm v @

© ) @ Q6o 0&

Remembering inforrnation about @iﬂ addition to what you intended to

remember {eg. position of a para InWypage) is called :

{AY  Accidental learning borative learning

{Cy  Incidental learning @

Match List-I {Test istl1 {Fopulation / Ability) :
List-1 List-1I

Intertional leaming

{Test) (Population / Ability)

{ay 5e ®ard Iy Students’ specific abilities
Test
{by v Scale iy Mentally Retarded
ormia Test of {iily People fromn different cultures
Mental Maturity
Progressive Matrices {ivi Very young children
de :

@ ® @ (@
() @ an dim v
(By vy (& 4y i
(Cy @b @ vy @
(Dy @@ vy @ (I
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27.

28,

29,

Wher we look at a figure for sometimne and then look at another figure, the perception
of the second figure is referred to as _

{AY  After Irmage {By Ilusion
{Cy  The figural after effect {Th  Distorted perception

Ivlatch the iterns of List] with those of Tist-I1

List-1 List-11
fay id iy energy that comes from the sexual instinct
{by ego {iiy mediator between reality, the super ego,
{cy  egoideal {{iiy unconsdous urges seeking expression
{dy libido vy that part of super ego concerned with

Code :
@ ® ©
@ 0 @ o m 0

® @ @ @ 6 @,
© @ @ @ ) 0&

(Dy vy @ @@ @

Assertion (A) The p hQan instrument used to measure physiological
TEST iated with ernotional arousal
Reasen (R) : jons e the products of one’s beliefs and physiological
5 are cognitive effects.
Code :
{AY Both (Adand ( e true and (R) is the correct explanation of (A)
{B} Both d (R) are true but (R) is not the correct explaration of (A)
{Cy & but (R) is false
T ic false but (R) is true

ich of the following statements is NOT true of classical conditioning ?

{AY Backward conditioring, in which UCS ocours before the C5, is more effective
than delay conditioning.

{BY Conditioningis faster as the intensity of CS or UGS increases
{Cy  Longer the C5UCS interval the weaker the conditioning

{Th A weak conditioned response may reappear sometime after extinction
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31,

32,

33,

34.

35.

According to Gestalt theory, which of the following staternents is correct 7
{AY Perceptual organization is natural

{BY Perceptual organization is acquired

{Cy Perceptual organization is partially natural and partially acquired
{T Perceptual orgarnization is a false notion

The aroused condition of an organism that results from some bodily or Hissue
called :

{AY  Drlve {BY Motive {Cy  Goal (T 0
The theory of emnotion proposed by Schacter and Singer is a
{AY social theory of emotions {B} neurobiological then otons

{Cy cognitive theory of ernotions {I¥y  psychoanal rygpf ernotions

A researcher compared the effects of two methods of fEea t on depressive patients.
The first 20 patients admitted to a clirdc were tr. od 1 and the next 20 by

method 2. Pre-and post-treatrment depression & two groups were compared.

Assertion (&) The research desi
experimental deg

si-experimental and not an
Reasoning (R) Experimen ocoures require random or systernatic

assigroment Qg suMgts to treatment conditions.
Cede :

{AY Both (A) and (R) aregrue is the correct explanation of (A)
{B} Both (A) and (R) %u (R) is not the correct explarnation of (A)
f

{Cy  (A)istrue bu
(T (A)isfalse b ) i true

For Tia ving a harmony between sensory information and accurmnulated
know! caled :
{A irrilation {BY learning

uilibrium (I} equilibrium

ich of the following is not true about the trait approach as compared to type
approach ?

{AY A traitis more Hmited in influence

{BY TUnlikethe type approach, the traitapproach permits a large rurmber of dirnensions
{Cy  Trait approach avoids over simplification

{T%  Any rumber of traits can be combined into a systematic theory
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37,

38,

39,

40.

Purishment involves :

(I} Suppression of behaviour

{ily ~Behaviours being followed by unpleasant conseguernces
{iify Avoidance conditioning

{ivy Irncreasing strength of a response

Which of the following is true ?

fAY (1) and {(3iy are correct

{By {1} and §if} are correct

{Cy () and i) are correct

{0 (), (i1} and (iii) are correct

Assertion (A) In variable-interval schedule organisms resp Q}r rate.

Reasoning (R) Variable-interval schedule of reirnforcern¥gt isJ partial or
interrnittent schedule.

Code : L 2

{AY Both (A) and (R) are true and (R) is the correct ingof (A)

{BY Both (A) and (R) are true, but (R) is not the coffect & tion of (A)

{Cy  (A)is true but (R) is false
{T%  (A) is false but (R) is true

When a Conditioned Stirnudus {C5)is 1o
{UCSY, the OS5 gradually loses the a
phennmeron is known as :
{AY Reconditoning

{Cy  Discrimination learnin

&Dwed by the Unconditioned Stirnulus
vi¥e Conditioned Response (CR). This

BaTkward conditioning

Match List] with List-I

List-1 List-I1
[Phennmena (Concepts)
(8 &  Shaping
{b (iiy Purnishment
{ch ess of weakening or (iify Reinforcermnent
asing rate of response
y olurtary response (ivy Schedules of reinforcerrent

{vi Operant
Code :
@@ ® @ (d
(a) (v @ 4 ()
(By (v} (i) (v) i)
(© v @& @ &)
Dy (o @ @ &b
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41.

42,

43.

44.

Corditioning technique designed to gradually reduce arxiety about a particular object
or situation iz called :

{AY Sensitization Therapy {B} Cognitive Therapy
{Cy Desensitization Therapy {I¥y Cogritive-Behavioural Therapy

Lazarus suggests different components of emotions. Arrange #hern in sequence.
(I  Cognitive Appraisal

{ily Person-environmernt relationship

{iify Ernotional Responses

Code : 0
(A (@ ) @ O

(B} @ 4 b

© @ & @ @ .4

Oy @ @ G

Mernories thatshed light on the power of distin as strong vivid recollection

of sarne autobiographical event and that cagies stmng ernotional reaction is

krown as :

{AY TPicture Memory e Memory

{Cy Flashbulb Mermory tic Mernory

Match ListI {Type of Resegre t—II {Essential feature).

List-1 List-11
(Type of Res {(Essential feahare)

{ay Labnrahjr}r o pefinents Iy  Unobtrusive observation

{by TFields {ily Study of covariation of events

{ch  Su D {ify Maturalistic observation

{dh ional Research {ivy Informnation collected through irderviews
or questionnaires

{vy Control and systematic manipulation of
variables
e

@ ® © (@
(A @y 4 @ v
(B (v @ 4 v
(C @ ah  dim v
Dy (v (D (v ()
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Read the passage below and answer the gquestions (45-50) that follow, based on
your understanding of the passage :

Jerome 5. Bruner is a cognitive psychologist, with primary interest in the
development of mental abilities. He had a major impact on the education profession
with the publication of his book The process of education (1960). He later proposed some
theorems regarding instructor, fustrated by the teaching of mathematics, and moved
further toward a theory of Instruction in a subsequent collection of essays (Bruner,
1966). In the latter, he points out that a theory of instruction is prescriptive In
proposes rules for achieving knowledge or skill and provides techmigques for m
or evaluating outcomes. It is also wormative, in that it sets goals to be achigged
deals with conditions for meeting thern.
He goes on to spedfy four features that a theory of instruction must endg
1.  Predisposition fo learn. A theory of instruction must be cg

experiences and contexts that will tend to make the child flling

leam when he or she enters school.

and able to

2. Structure of knowledge. Tt must specify the ways in a b@i}r of knowledge
should be structured so that it can be most readily dgby the learner.

3. Seguence It should spedfy the most effective %lﬁ:h to present the
materials.

4. Reinforcement. It should specify the natur. Gaf rewards, moving from

extringic rewards to intrinsic ones.
Bruner has taker the position that with su
field of knowledge, something anticip
taught appropriately at ruch earli
“ Any subject can be taught effectiv
ary stage of developrnent”.

erstanding of the structure of a
ater, more advanced corcepts can be
i3 aphorism has been widely quoted :
& rtellectually honest forrn to any child at

The developmental aspectof B
originally stimulated by §i
represertation in a dev.aig
The enactive mode iggg

ory Hes in his interest in cognitive developrmnent,

is has led him to emnphasize three modes of
sequence : the enactive, the {conic, and the symbolic.
i trough actiorn, an essentially wordless learning, such as
Piconic mode is based onrepresentation through perceptual
b image standing for something). A mental map that permits
route fTom where we are to where we are going constitutes such an
iconic repuggrNgtio® Finally, the symbolic mode enables the translation of experience
i ese permnit eventually the kinds of transformations that at the later

ze shows that Bruner is primarily concerned with :
plication of learning theory
application of principles of developrment to education
role of language in human development

teaching of mathematics
46, Trescriptive theory is one which :

{AY sugpests practical applications (B}  sets objecives or goals
{Cy has educational relevance {Iy  spedfies learning oukcomes
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45,

44.

[ﬁ-%)ﬁﬂﬁ%ﬁg&@fﬁﬁ@ﬂma@@@aﬁwﬁxmmmm :

WhY UR, P UE S@eegw e ¥ gt § et go sl aefew gt &
Tepepms o Wy EEE The process of education {1960 & oweEws B owaE e g o
v g sy Yeer & wored © R wn wedt @ wa T o e B el an
gt % HESH (Bruner, 1966) § 1 famre Yo i avrmn st o Few Presmpiﬂve
# el g s e & Yoy wamntan Perg fosp e ¥ o e e T b
1 9% nonnative ¥ F Taed aey Bt B o 2o o Ve E e e =R
W OEE 1 TRNE T iy TR W wv Tavrined w Tawm fop B

1. EMER E gy (Predisposition) 2w g F 2 sy vd Rk
HrEFRE T W A v ¥ Ty s s wnd o dvy e
7. T ERTT . HY MW OEUN T I uEd o N REn man my aNER
et e i ol R T

3. W ouy v s e Rew o o gl e v Yew aw
4. YEESE o HE UIREN R BE Ud MR E VI E

;P oy

e ateenfes Y Y w9 & s s P, aalal sl ey of
watwr 7 F fgatey powad @ wo ey :
& aud oy gk S
Fegemy f‘aeews’r:ﬁae a*#g;af?n% & o S
proteer fepny Frarvemerm @ O wwre o wn
the symbolic. Enactive W & afipry fepadd 2
FITES TLWET ) Ioondc TRER Y weustaTw oo Tean
haat & fawd whih: gumtomamy e D mefaned my - van
¥ Iconic Pl o R F e B W Symbolic YaE R sl ay s
et Bwn & &EiE WP & yuord a8 B Twad Frowd a2 s mr gy

T E AR Ay Ty T vt Ty
FopEY o wery W oy W v
Fyregw Tern B sag e
T 1R B ¢ the enactive, th
e R geR W O T

L & mE b i R LT et # i
ro fgre & s B

gt Yeepye Y & a;fig.rﬁzg 7

ey Ygers F sww & dmem B

(DY hpwfin i Yagn 8

Tatefeg foma ¥ W -

(AYy =rEmiE e i gl T (BYy =y s P amdt 1
(Cy  Sisfor ey Wt By (D =gy Prepd npfe ot By
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47.

43,

49,

50,

According to Bruner,
{AY concepts can be taught only in appropriate stages
{BY concepts should only be taught after emnergence of words

{Cy concepts can be appropriately taught at any stage of development
(D% children should learn concepts ordy through action

A theory of Instruction rmust deal with predisposition to learn which refers t

{AY sequendng of developinent stages 0
{BY  individual differences among children
{Cy cognitive development

{D4  the conditions of child’s environment before enterin@ L 2

In Bruner's theory, structure of knowledge refers to :0

{AY  existing organization of knowledge in 1.

{BY organization of knowledge to faclita
{Cy  icomic enactive and symbolic

(T Images associated with a sysMg o

Based on the informnation a '&h& passage, arrange the following in the order in

which they develop acd Brurer’s theory.

I} Language I:re ntation and transformation of knowledge
{(ily Action el edge

(iify Imna d laowledge

Code

i) and @)
iy (ifh and (1
(b, (1) and ()
(D) (3, (i) and ()
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47.

4s.

49,

50,

AL BRI

(A)  Ewer T wrEr swen o wen v

(By wa it apfe vy o wvepy v wowEm B

(Cy  Huwer fewl o fgave o sesy 8 IREE BB TIER W RED T
(DY ol suep w whm daa Papelt e @ dsa iy

by Poagr o sngege w0 B whgd £ B0 (predisposition) # 28 ¥ -
(Ay  Fgmwnrgm sgepal W wUHE A

(By ad o Fufwar D

(Cy  Epemegw Y

(DY wEE wdy & sl waa ) el *

gt d el vem @ ad
(AY ETEE e EuT o g gl v

(By  wHZE! wags Boew at s
(Cy  awdwvire, yaufaey sy Yo
(DY 3 T g E T HeE i

i f T gt ¥
Tgafoa %

4y v aeEh
(y R st @
(il g 2N g

iy 5 A
ity (i) #= (3)
{1y, (iiiy @R (i)
(D) (i), (i) 25 (i)
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